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The Southern Cross Model

An immersive block model inspired approach to Higher Education (HE), the Southern Cross Model
(SCM), was implemented across the host institution from 2021-2023. Southern Cross University is a
regional, public institution in Australia with around 19,000 students enrolled in a range of undergraduate,
postgraduate, and enabling/pathway courses. Programs are delivered through four Faculties and two
Colleges in the disciplinary areas of health, science, engineering, laws, business, information technology,
education, Indigenous knowledge, and the arts. These courses are offered at its three main campuses,
as well as at metropolitan capital city campuses and offshore via strategic educational partnerships
and collaborations. Typically, only 25% of its students gain admission based on high school results; 60%
of those admitted are the first in their family to study at university; 40% are resident in regional or
remote Australia; 40% study online; 18% are international students; and nearly 5% of the students
identify as Aboriginal or Torres Strait Islanders.

As shown in Figure 1, the Southern Cross Model involved a bold revisioning of the University’s academic
calendar (January to December) to structure the year into six terms of six weeks each. Full-time
students with a typical enrolment pattern complete eight units a year, as they would have done in the
traditional trimester model; however, they complete only two units at a time instead of four.

Figure 1. Teaching terms in the Southern Cross Model
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At the same time, the entire pedagogical approach required a fundamental rethink, which in turn
necessitated a substantive program of transformational change. Every unit of study at the University
was redesigned for delivery in the 6-week terms, to move the curriculum from its traditional 13-week
trimester. Revised teaching, learning and assessment policies, procedures and systems drove an
institution-wide move towards active, guided learning underpinned by principles of constructive
alignment (Biggs, 1996, 1999; see Figure 2).

Figure 2. Pedagogical principles in the Southern Cross Model
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Students engage with three main forms of learning in the Southern Cross Model:

e self-access online modules that are media-rich, interactive and responsive

o classes scheduled twice-weekly that are guided and interactive, involving activities such as
discussion, problem-based scenarios and simulations

e assessments that are authentic, scaffolded and manageable, with no more than three per unit.

For a more detailed description of the pedagogy of the SCM and how policy, procedure and practice
were transformed at the University, see Roche et al.(in press). For an example of how the SCM

pedagogy was applied, see Goode et al. (2022a).
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The impact of the Southern Cross Model on academic achievement and
satisfaction

The following data summarises studies reporting on the impact of the immersive Southern Cross Model
on student outcomes, and specifically their academic achievement (success or pass rates) and
satisfaction.

For domestic undergraduate business students, pass rates and unit satisfaction rose to a statistically
significant extent in the SCM in 2021 compared to the traditional model in 2019 (see Figure 3).

Figure 3. Outcomes for domestic undergraduate business students in the Southern Cross Model
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Data source: Goode et al., 2023b

For non-award pathway (also known as enabling, foundation, or access) students, success rates also
rose to a statistically significant extent in the SCM in 2027 compared to the traditional model in 2019
(see Figure 4).

Figure 4. Outcomes for domestic non-award pathway students in the Southern Cross Model

19.3%* 0.4% -1.2%
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(58.9% > 78.2%) (89.7% > 90.1%) (92.7% > 91.5%)

Data sources: Goode et al., 2022b (success); Goode et al., 2023a (satisfaction)

Success rates increased in 2021 and 2022 compared to 2019 for a number of Australian government-
recognised equity groups, specifically Indigenous and low socio-economic status students, as well as
students registered with a disability (see Table 1).

* Statistically significant results at p < .05.
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Table 1. Outcomes for students from recognised equity groups in the Southern Cross Model

Observations 2021 and
Cohort (N) 2022

Success/pass rates

Identify as Indigenous 1,521 64.4% 10.0%*
Registered with a Disability 2,319 67.0% 75.0% 7.9%*
Low socio-economic status 5,707 72.9% 80.5% 7.6%*
English as Additional Language 740 75.1% 5.7%

Unit satisfaction
|dentify as Indigenous 427 78.7% 4.9%
Registered with a Disability 796 79.6% 76.7% -2.9%
Low socio-economic status 1,815 80.5% 76.9% -3.6%

English as Additional Language 250 75.3% 83.9% 8.6%
Teaching satisfaction

Identify as Indigenous 427 83.1% 87.7% 4.6%

Registered with a Disability 796 83.1% 86.0% 2.9%

Low socio-economic status 1,815 85.3% 82.4% -2.9%

English as Additional Language 250 79.2% 81.2% 2.0%

Data source: Roche et al., 2023

Student success (pass) rates have continued to increase across the University' (see Wilson et al., 2023
for recent research data). Internal data show that the overall success rate for all students at the
University (domestic, international, undergraduate, postgraduate and non-award pathway) was 16.8%
higher (p <.05) in 2023 compared to 2019 (see Figure 5).

Student satisfaction with units and teaching has remained high overall. Looking at data aggregated
across the University, the changes are not statistically significant (see Figures 6 and 7).

Figure 5. Success rates across Faculties and Colleges?, and the University overall, 2019, 2022 and 2023.
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Figure 6. Unit satisfaction across Faculties and Colleges?, and the University overall, 2019, 2022 and

2023.
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Figure 7. Teaching satisfaction across Faculties and Colleges? and the University overall, 2019, 2022

and 2023.
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T The implementation of the SCM was staggered across 2021-2023. Law, the majority of Health, and
the Hotel School did not transition to the Southern Cross Model until 2023.

2 EPB = Educational Partnerships Board; FBLA = Faculty of Business, Law and Arts; FOE = Faculty of
Education; FOH = Faculty of Health; Gnibi = Gnibi College of Indigenous Australian Peoples; SCU Coll. =

SCU College
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These data indicate that the focused, guided and active approach to teaching and learning in the
Southern Cross Model has had a significant positive impact on students’ academic performance —
including those from multiple recognised equity groups. Most students remain satisfied or very satisfied

with units and teaching in the immersive block model.

A student-led interview with the academic leads on the SCM can be listened to in this podcast (Southern

Cross University, 2023).
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The Southern Cross Model

A better way to learn

Six-week Terms

Six Terms of six weeks each across the year. Complete one or
two units in a Term with a two-week break in between each one.

Increased success

Since the Southern Cross Model was implemented, our students have
achieved higher grades than ever before.

Immersive learning

Focus on just one or two units each Term for an immersive study experience.
Learn more, quickly, in workshops and tutorials.

Greater completion

More students complete their units successfully in the Southern Cross Model.
It's a better, and more enjoyable way to learn.

You're in control

The Southern Cross Model works with you in juggling all your
other commitments - family, work, sport, friends. It's university
for the 21st century.

2024 Undergraduate Course Guide - 9



Southern Cross
University

References

Biggs, J. (1996). Enhancing teaching through constructive alignment. Higher Education, 32(3), 347-364.
https://doi.org/10.1007/BF00138871

Biggs, J. (1999). What the student does: Teaching for enhanced learning. Higher Education Research &
Development, 18(1), 57-75. https://doi.org/10.1080/0729436990180105

Biggs, J. (2014). Constructive alignment in university teaching. HERDSA Review of Higher Education, 1,
5-22. https://www.herdsa.org.au/herdsa-review-higher-education-vol-1/5-22

Bonwell, C. C., & Eison, J. A. (1991). Active learning: Creating excitement in the classroom (ASHE-ERIC
Higher Education Report No. 1). The George Washington University.
https://files.eric.ed.gov/fulltext/ED336049.pdf

Covello, S. (2019). Teaching with rich media. Granite State College (USNH).
https://granite.pressbooks.pub/rich-media/

Crouch, C. H., & Mazur, E. (2001). Peer instruction: Ten years of experience and results. American
Journal of Physics, 69(9), 970-977. https://doi.org/10.1119/1.1374249

Garrison, D. R., Anderson, T., & Archer, W. (1999). Critical inquiry in a text-based environment: Computer
conferencing in higher education. The Internet and Higher Education, 2(2—-3), 87-105.
https://doi.org/10.1016/S1096-7516(00)00016-6

Goode, E., Nieuwoudt, J. E., & Roche, T. (2022a). Does online engagement matter? The impact of
interactive learning modules and synchronous class attendance on student achievement in an
immersive delivery model. Australasian Journal of Educational Technology, 38(4), 76-94.
https://doi.org/10.14742/ajet. 7929

Goode, E., Roche, T., Wilson, E., & McKenzie, J. W. (2023a). An exploratory study of student satisfaction
in the Southern Cross Model. Southern Cross University Scholarship of Learning and Teaching
Paper No. 7. https://doi.org/10.2139/ssrn.4376615

Goode, E., Roche, T., Wilson, E., & McKenzie, J. W. (2023). Implications of immersive scheduling for
student achievement and feedback. Studies in Higher Education, 48(7), 1123 =1136.
https://doi.org/10.1080/03075079.2023.2184472

Goode, E., Syme, S, & Nieuwoudt, J. E. (2022b). The impact of immersive scheduling on student learning
and success in an Australian pathways program. Innovations in Education and Teaching
International. Advance online publication. https://doi.org/10.1080/14703297.2022.2157304

Joyner, D. A, & Isbell, C. (2021). The distributed classroom. MIT Press.

Karpicke, J. D., Butler, A. C., & Roediger Ill, H. L. (2009). Metacognitive strategies in student learning: Do
students practise retrieval when they study on their own? Memory, 17(4), 471-479.
https://doi.org/10.1080/09658210802647009

Kellermann, D. (2021, March 8). Academics aren’t content creators, and it's regressive to make them so.
Times Higher Education. https://www.timeshighereducation.com/opinion/academics-arent-
content-creators-and-its-regressive-make-them-so

Kirschner, P. A, Sweller, J., & Clark, R. E. (2006). Why minimal guidance during instruction does not
work: An analysis of the failure of constructivist, discovery, problem-based, experiential, and
inquiry-based teaching. Educational Psychologist, 41(2), 75-86.
https://doi.org/10.1207/s15326985ep4102_1

Mayer, R. E., Heiser, J., & Lonn, S. (2001). Cognitive constraints on multimedia learning: When presenting
more material results in less understanding. Journal of Educational Psychology, 93(1), 187-198.
https://doi.org/10.1037/0022-0663.93.1.187

www.scu.edu.au

Lismore Coffs Harbour Gold Coast
PO Box 157, Lismore NSW 2480 Australia Hogbin Drive, Coffs Harbour NSW 2450 Australia Locked Mail Bag 4, Coolangatta QLD 4225 Australia
T+612 6620 3000 F+61 2 6620 3700 T+612 6659 3777 T+61 7 5589 3000 F +61 7 5589 3700

CRICOS Provider 01241G


https://doi.org/10.1007/BF00138871
https://doi.org/10.1080/0729436990180105
https://www.herdsa.org.au/herdsa-review-higher-education-vol-1/5-22
https://files.eric.ed.gov/fulltext/ED336049.pdf
https://granite.pressbooks.pub/rich-media/
https://doi.org/10.1119/1.1374249
https://doi.org/10.1016/S1096-7516(00)00016-6
https://doi.org/10.14742/ajet.7929
https://doi.org/10.2139/ssrn.4376615
https://doi.org/10.1080/03075079.2023.2184472
https://doi.org/10.1080/14703297.2022.2157304
https://doi.org/10.1080/09658210802647009
https://www.timeshighereducation.com/opinion/academics-arent-content-creators-and-its-regressive-make-them-so
https://www.timeshighereducation.com/opinion/academics-arent-content-creators-and-its-regressive-make-them-so
https://doi.org/10.1207/s15326985ep4102_1
https://doi.org/10.1037/0022-0663.93.1.187

Southern Cross
University

Roche, T., Goode, E., Wilson, E., & McKenzie, J. W. (2023). Supporting the academic success of students
from equity backgrounds in higher education through immersive scheduling. Southern Cross
University Scholarship of Learning and Teaching Paper No. 9.
https://doi.org/10.2139/ssrn.4480689

Roche, T., Wilson, E., & Goode, E. (in press). Immersive learning in a block teaching model: A case study
of academic reform through principles, policies and practice. Journal of University Teaching and
Learning Practice.

Roediger IIl, H. L., & Butler, A. C. (2011). The critical role of retrieval practice in long-term retention.
Trends in Cognitive Sciences, 15(1), 20-27. https://doi.org/10.1016/j.tics.2010.09.003

Southern Cross University. (2023, August 28). The Southern Cross Model: A chat with co-designers
Professors Thomas Roche and Erica Wilson [Audio podcast episode]. In SCU Buzz.
https://soundcloud.com/southerncrossuniversity/the-southern-cross-model-a-chat-with-co-
designers-professors-thomas-roche-and-erica-wilson?in=southerncrossuniversity/sets/scu-
buzz-the-southern-cross

Walsh, K. P., Sanders, M., & Gadgil, S. (2019). Equivalent but not the same: Teaching and learning in full
semester and condensed summer courses. College Teaching, 67(2), 138—149.
https://doi.org/10.1080/87567555.2019.1579702

Wilson, E., Roche, T., Goode, E., & McKenzie, J. W. (2023). Creating the conditions for student success:
The impact of an immersive block model at an Australian university. Southern Cross University
Scholarship of Learning and Teaching Paper No. 10. https://doi.org/10.2139/ssrn.4560491

Yin, B., & Yuan, C.-H. (2022). Blended learning performance influence mechanism based on community
of inquiry. Asia Pacific Journal of Education. Advance online publication.
https://doi.org/10.1080/02188791.2022.2061912

www.scu.edu.au

Lismore Coffs Harbour Gold Coast

PO Box 157, Lismore NSW 2480 Australia Hogbin Drive, Coffs Harbour NSW 2450 Australia Locked Mail Bag 4, Coolangatta QLD 4225 Australia
T+612 6620 3000 F+61 2 6620 3700 T+612 6659 3777 T+61 7 5589 3000 F +61 7 5589 3700

CRICOS Provider 01241G


https://doi.org/10.2139/ssrn.4480689
https://doi.org/10.1016/j.tics.2010.09.003
https://soundcloud.com/southerncrossuniversity/the-southern-cross-model-a-chat-with-co-designers-professors-thomas-roche-and-erica-wilson?in=southerncrossuniversity/sets/scu-buzz-the-southern-cross
https://soundcloud.com/southerncrossuniversity/the-southern-cross-model-a-chat-with-co-designers-professors-thomas-roche-and-erica-wilson?in=southerncrossuniversity/sets/scu-buzz-the-southern-cross
https://soundcloud.com/southerncrossuniversity/the-southern-cross-model-a-chat-with-co-designers-professors-thomas-roche-and-erica-wilson?in=southerncrossuniversity/sets/scu-buzz-the-southern-cross
https://doi.org/10.1080/87567555.2019.1579702
https://doi.org/10.2139/ssrn.4560491
https://doi.org/10.1080/02188791.2022.2061912

	Erica Wilson, Thomas Roche, Elizabeth Goode
	The Southern Cross Model
	The impact of the Southern Cross Model on academic achievement and satisfaction
	Contacts
	References

